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INTRO: PARTS OF A WHOLE 

It is difficult to conceive of our world without the classifica­

tions that make up its different parts. Befare' you are born 

most people will be asking your parents: "Is it a boy or ~ 
girl?" unknowingly highlighting sorne of the most funda­

mental divisions of modern society, those of sex and gender. 

If you were to con test this widely accepted framework, you 

would · probably be accused of indoctrination or privileg­

ing "ideology" over "science." Being raised and educated in 

such compartmentalizing thinking, it is no wonder how eas­

ily we accept and normalize these separations in our every­

day lives. Antonio García Gutiérrez refers to these separa­

tions as strategies in a "system of classification": "in to_day's 

World, the "classificatory" logic of ancient times contln~es 

to reproduce throug· h conventional or tacit dichotomies, 
·d f th "1 Arturo 

through oppositions that show only one si e O • e. h 

E 
"d ¡ · " stat1ng that t e 

seo bar further discusses these ua 1~ms, . s " er se,,, 

Problem is not the existence of the dichoto_mie h~ nd 
b te h1erarc 1es a 
ut how these have been used to crea b · of the 

·. · at the as1s 
separations. 2 This logic of disjunctton 18 

, fdo de la dese/as-

: . Antonio García Gutiérrez, En peda~?
5

· T~!~:a~ericana, 2o1s). 

tfcación (ACCI: Asociación Cultural Y Cientifica . ,, M de la Cadena, 

2 1 y of Des1gn , : s about 
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Arturo Escobar, "Notes on t~e Ont~ °cfosmopo/itics: Dialogue 

th · laser (orgs.), Sawyer Seminar, !nd1genou) 

e Reconstitution of Worlds (UCDavis, 2º12 · 
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n
1
etaphysics of reason, 3 which traces its origin to Greek Phi­l ophers Aristotle and Plato's three laws of thought, which i!re then further reaffirmed by phil?sophers like Descartes (res cogitans versus res extensa, m1nd versus bod_Y, etc.). Especially two of those ~hree _law_s-the law of 1dentity (A=A, each thing is identical w1th 1tsel~) _and non-contra­diction (A;énon-A, contradictory propos1t1ons cannot both be true in the same sense at the same time)-contributed to erasing an ambivalent ( or polyvalent) approach to reality and. reducing it to a bivalent one, a dichotomic and reduc­tionist logic that structures reality in oppositions. 

The present text is an extension, a written testimony, of a con­versation we have been having throughout the last months, a conversation about separations. The separations we present are not exhaustive, nor do they have a particular hierarchy or structure of categorization; they are simply cutting lines we found on the path of our conversation and, by walking on/ through/across thern, we rnight have contributed to diffus­ing them to sorne extent. Sorne separations are clustered to­gether-with no particular pattern or rationale-and further discussed; others are just listed at the end of the text. Like Nada in John Carpenter's They Live, 4 we decided to put on the glasses that would allow us to see these separations more clearly, and through tbis text we want to invite you, dear read­er, to do the same. 

3 

4 
Umberto Galimberti lf ( · . • 1987) , carpo M1lan: G1angiacomo Feltrinelli Editare, · 
John Carpenter, They Uve (Alive Films, 1988). 
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T EOR Y 
H - PRACTICE / In The Practice ,rE 

THINKING - D01 NG / 

STRATEGY - TACTIC 

L ;r. ºJ ~veryday 
LJe, Michel de Certeau 

fers to "strategies" as actior~~ 
enacted by the powerful as a 
wa~ to further consoliclate 
theu positions· in contrast 

he suggests that "tactics" belong to the ' k , 
. • wea , as rus-

es atte1npt111g to challenge and subvert 1 • 
5 • • re at10ns of 

power. In propos1ng th1s framing, he created a di-
choto111y that separated the thinkers, who would 
reflect on the world from a distance (strategists), 
from the doers, who would engage with the world 
on a street-level (tacticians). This division-which 
can also be associated with one between theory and 
practice-is a cornerstone of the compartmental­
ized approach in modern thought, and it limits us 
to occupy either one of the two positions. Howev­
er, Maria, Lugonés suggested the role of the "street­
walker theorist," someone who would disrupt this 
dichotomy by being able to both "reflect on" and 
"engage with" the world; who can assume a strate­
gic position and have an overview of the operating 
space, and also a tactical role to intervene directly 
in this same space.6 This separation is also as~oc~­
ated with certain spaces or contexts: aca~emi~ 18 

the space for theory ( or research) and t~e outside 
world" is the field for practice. Whereas 111 academ­
. · ·s frowned upon, 
1a non-research-based practice 1 . 

· academ1cs are 
across different fields of practice ' ' . . 

d·ng on the1r 1vo-
seen as pretentious people stan 1 .. 

( h ' h in all ta1rness, 
ry towers. This dichotomy w ic ' t've fielcls) is 
is relatively less evident 1n the crea 1 

r- d Ufe (Berkeley, CA: 

,lJJr • M ichel de Certeau The Prac tice of Every ay 
IIVe ··t , 

rsi Y of California Press 1 2011). . . ing coo/1tioI1 
Í) · ·es· (t,oOflL 1· ·hJrS 
cm • M aria Lugones Pilgr/mages == PeregnnoJ ' &. U ttlefíeld P~ib i::i 

1 
' 
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-T EOR Y 
H - PRACTICE / 

In The Practice oF 
THINKING - DOING / 

sTRATEGY - TACTIC 
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enacted by th as act10ns 
w e powerful as a 

h
a~ to further consolidate 

t eu positions· · 
he suggests that "tactics" belong t th ' in contrast, 
es attempting to challenge and suºb e weak, _as rus-

5 1 . vert relat10ns of 
power. n propos1ng this framing h , e created a di-
choto my that separated the thinkers h 

fl 
, w o would 

re ect on the world from a distance (strategists) 

from the doers, who would engage with the world 
on a street-level (tacticians). This division-which 

can a~so b~ associated with one between theory and 

practice-1s a cornerstone of the compartmental­
ized approach in modern thought, and it limits us 

to occupy either one of the two positions. Howev­

er, Maria Lugonés suggested the role of the "street­

walker theorist," someone who would disrupt this 

dichotomy by being a ble to both "reflect on" and · 

"engage with" the world; who can assume a strate­

gic position and have an overview of the operating 

space, and also a tactical role to intervene directly 

in this same space. 6 This separation is also associ­
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highlighted fron1 both sides of the supposed divi- 1 

sion and reinforces the co1npartmentalized quality 
of 1110ctern thought. How can we allow for an over­
flow-and n1ore active articulation between the two 
sides of the-so-called-dichotomy? "Researching 
in the field" and "practicing in the academy" might 
be the first step to begin collapsing this separation 
which only benefits the powers that be. 

MODERN - PRE-MODERN 

KNOWLEDGE/ 

OBJECTIVE - SUBJECTIVE 

KNOWLEDGE/ 

UNIVERSAL - LOCAL KNOWLEDGE / 

REDUCTIONISM - HOLISM / 

SIMPLIFICATION - COMPLEXITY 

In the fóreword to Morin's 
book On Complexity, Al­
fonso Montuori introduc­
es a list of oppositions that 
compare modern knowl­
edge-structured through 1 

the "scientific method" -
to pre-modern knowl-
edge: 7 objective knowledge 
of objects in the exterior 
world, rather than subjec- 1 

tive knowledge of interior moods, opinions, experi- 1 

ences, and so ón; quantification, and therefore "ob- , 
jective" data that could be measured as opposed to 
qualitative data that is "subjective" and cannot be 
measured; reductionism, or a focus on parts rather 
than wholes (holism); determinism-or fin.ding laws 
of cause and effect that determine events as opposed 
to chance events that cannot be predicted by laws 

1 

(contingency); certainty, rather than uncertainty; 
absolute, rather than "relative" knowledge; universal 
knowledge (applicable anywhere and everywhere) 
rather than particular, local knowledge (applicabk_ 
only to certain specific settings); one right way ot_ 
looking at a situation, rather than a n1ultiplicitY ot 

1 

perspectives, and the search for that one right way; 

7 
U . Edgar Morin, Robin Postal On Complexity (Cresskill Nueva Jer-

sey- nited States: Hampton Press, 2008). ' 
h, 
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either/or thinking, borrowed from Aristotle h' h 
rejects any form of ambiguity or paradox. ' w ic 

Fron1 the Enlightenment on pre d , -mo ern ki1_o~ledge was labeled as primitive, because of its 
sp1ntual c~mponent and connectiori with religious 
ideology, 1n t1:1e battle for intellectual freedom 
again~t auth2ritarianism and superstition fought 
by sc1ence. Seventeenth- and eighteenth-centu­
ry science indeed was an instrument of liberation 
and enlightenment. It does not follow that science 
is bound to remain such an instrument. There is 
nothing inherent in science or in any other ideol­
ogy that makes it essentially liberating. Ideologies 
can deteriorate and become stupid religions." 8 

This deterioratiort is evident in how.scientific facts 
· are taught at school from a very · young age in a 
stultifying and acritical manner. Science is exempt 
from criticism, becoming "as oppressive as the ide­
ologies it once had to fight." 9 It has found the truth 
in the scientific method and now follows it, losing 
its role as an instrument of chartge and liberation. 

The last consideration is nevertheless not a 
. conservative scepticism towards science-and the 

undeniable advances it brought to society-but in­
stead is a critique of its attitude, which can im~ly 
the exclusion of other voices and the undermin­
ing of diff erent ways of grasping the reality ~r0~ nd 
us. How can we question the modern organizauon 

d · d · ed meth-(and formation) of knowledge an 1ts env . 
· h'l en1ng odological truths and assumptions w 1 e op · · 1 d ? could the up to pre-Enlightenment know e ge· ., r t above as opposite variables from Montuon s 18. ' h' 1 11 . t· 1ed in th1s text, e P We as the separatlons men 101 ,, d 

us think about "dis-organizing knowledge an 

~ p Science and Rela-t,v;srn (C aul_ Feyerabend and John Preston, Knowledge, 
9 arnbnctge: Cambridge University Press, 200S). 
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apprehending the con1plexity of reality? This Pr _ 
cess of dis-organizing passes by clismantling t~ 
structures in which the current knowledge operate ~ 
through the selection of 111eaningful data, by sep:~ 
rating, unifying, centralizing and arranging into hi­
erarchies, all these operations are driven by logical 
principles of disjunction, reduction, and abstrac­
tion that guide our perception of the world, without 
us being conscious of them. According to Morin 

' these principles fon11 the "paradigm of simplifica-
tion," first theorized by Descartes by separating "the 
thinking subject and the thing being thought of." 
This simplification fragmented the complex fabric 
of reality by repressing disorder, ambiguity, and un­
certainty, leading to the belief that the resulting or­
dered reality produced was reality itself. 

FICTION - REALITY / 
T E- FALSE 

In the published transcripts of 
his Berkeley Literature Classes, 
Argentinian writer Julio Cortázar 

RU 

recounts an ar'lecdote of when, as 
a child, he lent a novel by Jules 
Verne to a friend; a few days later, 

his friend returned him the book and said: "I can't 
read it, it's pure fantasy." 10 Beyond the fact that he 
could not conceive of this as a reason "not" to read 
a book, Cortázar realized that his relation to fanta­
sy-or fiction-was not the same as it is for many 
other people; "the fantastic for me wasn't what 1t. 
was for other people; for me it was one aspect ot 
reality, which under certain circun1stances coulcl 
manifest itself, but it wasn't son1e kind of outrngt' 
within an established reality." 1'I Just think for a 1:1°· 

, ld " ' O 1ttt'll ment on the express1on "the real wor , s L 

10 Julio Cortázar, Álvarez Caries Garriga, Katherine Silver, Uteroture Cfass: Berkeley, 1980 (New York: New Directions, 2017). 
11 lbíd. 

ON SEPARATlüNS 

I'· 
1 



used and abused in learn~ng spaces to refer to con­
texts of work, an? assun1111g there is a fantasy- or 
ftctional- world 111 contraposition. But beyond the 
(false) dicho~o111y, the great ditch dug between fic­
tion a~1d real~ty, ~hat we fi~1d problematic is the way 
¡11 wluch fi~t10~11s t:eated 111 a derogatory way, simi­
lar to Cortazar s ch1ldhood friend: why do we see it 
as so1nething that has nothing to do with life? Why 
do we associate fiction with falsehood and reality 
with truth? Speculative design makes use of narra­
tives that 1night be labeled as "fictional," but they 
1night say as much-if not more-about our daily 
life as a wooden chair, a cold beer oran old tree-all 
of which are undeniably perceived as "real." This 
is because "fiction" is made of the same matter as 
"reality": conventions that are, ata certain moment 
and place, widely accepted by a large social group. 
From media to r~ligion and from entertainment to 
literature, we are "storytellers" par excellence, and 
we should never underestimate the extent to which 
these stories we tell shape our world(s). 

HUMANS - NATURE / 

ECONOMY - ECOLOGY / 

CULTURE - NATURE 

N ature is a word that part 
of humanity invented to 
differentiate itself from an 
other, self-defining by op-
position. As ifhumans were 
not part of nature, by n~m­

ing it, we turn this other into an object, some_th111g 

we can use to our advantage. This way of looking ar 
nature is embedded in our culture, it is a n1eme thªt 

originated together with the Western world._ One 
of the first institutional definitions of nature 15 the 

. ct s01ne-
one depicted in the Bible: nature as a gar en, --, .· fy 
th . . cti··spos·tl ro satts 

1ng we can harvest fron1, at our ' b r 
all our needs. It 111ight seen1 a distant 01~ta~i ho_r,_ 

1
.l~­

. . . bl 1·1ttc capttct is 
1t 1s a salid foundation of the pro en ' . h·ibi·c 
· h l'1net we 111 ' · 

tic relationship we holcl with t e P ' · r·tri·o11 
. , f the sepa e 

The san1e attitucle 1s at the base O . ronrnental 
between economy and ecology: our envi 
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household (oikos in Greek) has just been partially 
studied, understood and felt through ecology·(logos, 
learning about), but most of all has been managed 
(nemein) through the economy (oikonomia), a cul­
tural construct that imposed an artificial logic of 
value.exchange in which humans are the main ben­
eficiaries, regardless of all the non-human agents in­
volved. What if ecology had informed an economy 
that looked at nature as a model, a closed system that 
grows, flourishes and decays, where flows of matter, 
lives, and energy feed each other and balance each 
other out simultaneously? 

THINKING - FEELING / Orlando Fals-Borda was 
OBSERVER - OBSERVED / a Colombian sociologist 
CIVILIZED - SAVAGE (BARBARIAN) / working with indigenous, 
HUMANS - NATURE afro-Colombian, and peas-

ant communities of the 
Caribbean coastal region in the 1960s. Confronted 
by the lack of appropriate frameworks in the social 
sciences to conduct research in such contexts, he 
developed Participatory Action-Research (PAR), a 
research approach with communities that had ex­
plicitly political and transformative intentions.12 

Representing a contraposition to the rationalistic 
tradition of modern science, he presented himself as 
a sentipensante, a neologism combining the words 
sentimiento (feeling) and pensamiento (thought). In 
collapsing this dichotomy, he was making a point 
for ways of conducting research that do not create 
hierarchies and separations between the rational 
and the emotional. This could be evidenced in one 
of his most famous publications, Historia Doble_de 
la Costa (Double History of the Coast), a book wi~h 
a dual narrative, each of which is represented in 

~te C 
I 

Orl_ªnd° Fal~ Bor~,a, "lnvestigating Reality in Order to Transforrn lt: 
0 omb,an Expenence , Dialectica/ Anthropology 4, n. 1, (1979). 

' 
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13 

one side _of t~e ~ook's spreads; left pages had the 
"academ1c vo1ce representing rationality-even' 'f 
carrying a certain level of sarcasm towards the sc~­
entific tradition-and the right pages were written 
in a f!10re "personal voice," which represented the 
emotions and affects. But PAR had a much more 
profound political project, one which challenged 
yet another dichotomy imposed by research in the 
social sciences: that between "the observer"-the 
researcher, who would also be historically associ­
ated with tationality and seen as the "civilized"­
and "the observed"-the communities being stud­
ied, who could be associated with the emotions 
and seen as savages. By including participants in 
different phases of the research process, they were 
giving agency to those who were not allowed to 
have a say on how knowledge was constructed or 
what courtted as valid knowledge. Furthermore, 
the research process was explicitly transformative, 
which meant that it did not ( only) aim at better · 
understandings of the participants, the~r contexts 
and communities, but strove to transform their 
immediate realities for the better. 13 Lastly, working 
in a territory rich in rivers-with their subsequent 
basins and wetlands-of the Colombian Caribbean 
coastal region, Fals-Borda appropriated the ima~e 
ofthe hombre hicotea (or "turtle man"), an anthro­
pomorphic figure that collapsed the division be­
tween "humans" and "nature" and suggests new 
ecological relations .14 

lbºd 1 • 

14 
1 

ía de Los Paisajes 
Acuáti Douglas McRae, "El Hombre Hicotea Y La Eco og 23 (2015). 

cos En Resistencia En El San Jorge", Tabula Rasa, n. ' 
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u 
ST DENT - TEACHER / In his book The Jgnorant 

Schooln1aster, French Phi­
losopher Jacques Ranciere 
defines the teacher as an 

IGNORANT - INTELLIGENT / 

LEARNING - TEACHING 

explicator: she/he is intro­
duced to the life of a child 

who learned everything by his/her intelligence untiÍ 
that 1110111ent, incl uding something very complex like 
the 111other tongue.15 Ranciere's vision starts with the 
equalizing premise that all humans can understand 
what other hu1nans did and understood. He defines 
explication as the myth of pedagogy, which divides 
intelligence into two: an inferior intelligence (the 
one of the young child) and a superior one, powered 
by reason and method, which allows the teacher to 
transmit her/his knowledge. The inferior intelligence 
is strongly activated by the will, the sense of urgency, 
but also by the constraints of the situation: in other 
words, one can learn by oneselfwhen one is motivat­
ed (by need or obligations/limitations). The mastery 
of the teacher, accorqing to Ranciere, should consist 
in leaving his intelligence out of the picture in order 
to allow students' intelligence to grapple with that 
of the studied material.16 From this consideration, 
Ranciere derives his notion of the "emancipatorY 
master," who has the capability of forcing student~ ro 
use their (inferior) intelligence to deal ctirectly wt~h 
the material without his explication. Since, acc0_rd-
ing to Ranciere's vision explanation is stult ifytng 
and not needed he theo;ized the notion of the igno-, • 1 

rant teacher as somebody who is teaching by asktíl~ 
questions about what he/she doesn't know. 17 

15 JaCPU'·"" D , , • · • J ¡ p· l , , ,ns i11 /11tt1l/uC 
_ 1 v .. ,,anc1ere, , , 1e gnorunt Schoolrnost1:1r: ·1ve _r3:;¡:s( 

tuat f:munc:lpotion (S1,.iriford, CA: Stanford Unlversity Pros~, 2007). 

16 ll>id. 

17 ll;id. 
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paulo Freire, in his Pedagogy of the QYJYJres d 
1 . 1 1 . YY se , a so 

plays w1t 1 t 1e separat1011 between teacher and stu-
dents. He offers a 1nodel of education where th • 
equality between teacher and students finds its d ~~ 
111ension in a pedagogical situation created aroun~ 
a shared issue/urgency.1ª The latter offers, as men­
tioned above, the needed intrinsic motivation to 
activa te inferior intelligence. He defined this model 
as problen1-posing education, opposite to the bank­
ing model of educatio!1. I.n the latter, there's no in­
tention to make studE:nts aware and critica! of the 
oppressor, so knowledge is transferred passively 
and passively received by the students-containers; 
the teacher creates the discipline, the students are 
disciplined by him/her. This kind of teacher can be 
identified as Ranciere's stultifying master, the ex­
plicator. In problem-posing education, the educa­
tor is the student and the student is the educator: 
the educator is a sort of middleman, an ignorant 
schoolmaster, a kind ·of facilitator/organizer that 
shares the same interésts as the students. 

OTHER SEPARATIONS 

OBSERVEO - OBSERVER / COLOURED - WHITE / ACTION - REFLECTION 

/TIME - SPACE / US - THEM / 1 - WE / LIVING - NON-LIVING / RIGHT 

- WR0NG / EXPERTS - NON-EXPERTS / TALKING - USTENING / 

OPPRESSOR - OPPRESSED / DOING - BEING / KNOWING - ACTING / 

WEST -THE REST / NORTH - SOUTH / PRACTICE - RESEARCH / MAN -

WOMAN / HUMAN - NON-HUMAN/ SUBJECT- OBJECT / PART - WHOLE 

ISPECIFIC - GENERAL 

18 d (New York: Bloorns· 
bury A Paulo Freire et al., Pedagogy of the Oppresse 

Cadernic, 2020). 
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OUTRO: IN (LOOSE) PIECES 

In discussing these separations, are we making the bouncta­
ries of each category 111ore clear or 111ore fussy? Are we draw­
ing a line where befare so111e people did not see one? Orare 
,ve erasing the dividing lines we find on our way? As Antonio 
García Gutierrez19 says, any strategy of "declassification" will 
have to pass befare by 111eans of "classification;" so before 
blurring the lines, we have to make them as visible as possi­
ble. The paradox ren1ains unsolved: we have still presented a 
series of separations, of perceived oppositions we encounter 
in our everyday lives, while calling for a less compartmen­
talized vision of knowledge and society. However, each set 
discussed in the text could also be seen as a "loose piece" of a 
larger picture; no, not "parts" of a "whole"-which is another 
dichotomy-bu t pieces that make sense in and of themselves, 
and that can be articulat~d between them in different ways. 
García Gutierrez describes these as "pieces" (pedazos)-a 
rough translation from the tojolabal (Mayan language spoken 
in Chiapas) xet'an -, which help us build knowledges (plural 
used deliberately) beyond dichotomies and separations2º or, 
as Escobar would say, beyond the "hierarchical classification 
of differences" imposed by coloniality.21 

Now, dear reader, we invite you to put on the glasses we used, 
so as to better see the separations: what do you see? What did 
we miss? Complete the list, reflect on and discuss them, so as 
to be able to break them into "pieces" and de-compartimen­
talize (y)our expertence of everyday life. 

19 

20 

21 

lbid., García Gutiórrez. 

lbid. 

lbid., E~cobar. 

ON SEPARATIONS 





{ "type": "Document", "isBackSide": false }


{ "type": "Document", "isBackSide": false }


{ "type": "Document", "isBackSide": false }


{ "type": "Document", "isBackSide": false }


{ "type": "Document", "isBackSide": false }


{ "type": "Document", "isBackSide": false }


{ "type": "Document", "isBackSide": false }


{ "type": "Document", "isBackSide": false }


{ "type": "Document", "isBackSide": false }


{ "type": "Document", "isBackSide": false }


{ "type": "Document", "isBackSide": false }


{ "type": "Document", "isBackSide": false }


{ "type": "Document", "isBackSide": false }


{ "type": "Document", "isBackSide": false }


{ "type": "Document", "isBackSide": false }


{ "type": "Document", "isBackSide": false }

